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Abstract  
This paper consists of describing and analysing segmental and stressing errors made by EFL learners in a 

multilingual first language environment. The collection of the data on dominanat languages involved 229 informants 
and a socialinguistic questionnaire of 9 questions. The results obtained revealed that French and Lingala were the 
dominant languages in Kinshasa. So, French and Lingala are the main languages used in different domains such as 
schools, churches, households, markets and so on. With this end in view, since DRC EFL learners are not exposed to 
English the same way as they are exposed to Lingala and French, they failed in the pronunciation of words with stress 
demanding affixes. This is substantiated by the results obtained from 30 informants who had to pronounce 8 words 
with stress demanding affixes. Eventually, all the errors obtained from EFL learners were overt and systematic. 
Eventually, the paper proposed some relevant learning strategies that can EFL learners improve their pronunciation. 
Keywords : national, official and foreign languages; dominant language, multilingual environment, segmental and 

stressing errors, systematic and overt errors, stress demanding affixes 

Résumé 

Cet article consiste à décrire et analyser les erreurs segmentales et d'accentuation commises par les apprenants 
d'EFL dans un environnement multilingue de langue maternelle. La collecte des données sur les langues dominantes 
a impliqué 229 informateurs et un questionnaire sociolinguistique de 9 questions. Les résultats obtenus ont révélé que 
le français et le lingala étaient les langues dominantes à Kinshasa. Ainsi, le français et le lingala sont les principales 
langues utilisées dans différents domaines d’utilisation tels que les écoles, les églises, les foyers, les marchés, etc. Dans 
ce but, étant donné que les apprenants d'anglais langue étrangère en RDC ne sont pas exposés à l'anglais de la même 
manière qu'ils le sont au lingala et au français, ils échouent dans la prononciation des mots avec des suffixes 
demandant un accent. Cela est confirmé par les résultats obtenus auprès de 30 informateurs qui devaient prononcer 8 
mots avec des suffixes demandant un accent. Finalement, toutes les erreurs obtenues chez les apprenants d'anglais 
langue étrangère étaient évidentes et systématiques. En fin de compte, l'article propose certaines stratégies 
d'apprentissage pertinentes qui peuvent permettre aux apprenants d'améliorer leur prononciation. 
INTRODUCTION        

This paper answers one main question which consists of identifying segmental and stressing errors 
made by Congolese EFL learners living in a multilingual environment. By answering this question, the 
paper is supposed to (1) find out the origin and nature of English pronunciation errors made by Congolese 
EFL learners (2) discuss phonological processes through which English pronunciation errors are observed 
on behalf of Congolese EFL learners, and therefore, (3) suggest some English teaching-learning strategies 
for improving their English pronunciation. 

I. THE ORIGIN AND THE NATURE OF SEGMENTAL AND STRESSING ERRORS 

The origin and the nature of segmental and stressing errors can be traced back to the communicative 
competence of the EFL learners and the speech community to which they belong. EFL learners who live in 
a multilingual setting are expected to belong to different speech communities and their communicative 
competence cannot be the same in all the languages they speak ; i.e., the communicative competence one 
can have in his first language (s) cannot be the same as the communicative competences he/ she can have 
in the second or foreign languages. The communicative comptence refers to the possession of the 
individual language user and the speech community has to do with larger groupings of language users 
who share rules, or norms, for their use of a language or languages1.  

As a matter of fact, languages in which EFL learners are fluent are the ones that they use in different 
settings, such as school, home, churches etc., This statement is supported by Rubin who claims that the 

                                                           

1 J. B. Pride (1979) "Introduction", in J.B. Pride (ed.), Sociolinguistic aspects of language learning and teaching. 
Oxford University Press pp ix-pp. xvii 
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best language learning occurs in the country/ region where the language is spoken or when the language 
is the most common one at home, some would go so far as to say that the classrom is no place to learn a 
language2. Another reason which prevents DRC EFL learners from pronouncing English segments 
correctly is that they learn English in a country where English is studied as a foreign language in formal 
settings (such as the school) and where English is not normally a language of instruction but simply a 
branch of study3.  

1.1. DRC’s major languages : status and functions 

DRC, a mineral-rich and multingual country in the heart of Africa, can rightly be described not only 
as a geological scandal but as a linguistic scandal as well. It is estimated that 200-250 languages are spoken 
within its borders4. One of these languages, French, has the status of official language ; while four, Ciluba, 
Lingala, Kiswahili and Kikongo have the status of national language. French was chosen as DRC’s official 
language as a result of the colonization of DRC by Belgium in 1880. The four national languages were 
chosen because of the numerical majority of their speakers’ vis-à-vis other local languages. Table 1 
presents the four national languages along with the respective geographical areas in which they are 
spoken and the percetage of speakers per language5. 

Table 1 : the national language of DRC 

No Language  Geographical area Speakers 
(%) 

1 Kiswahili  The entire former Katanga province, 
Former Province Orientale, Maniema, 
South-Kivu and North-Kivu  

23% 

2 Lingala Kinshasa, the entire former Equateur 
Province, Former Province Orientale 

14% 

3 Kikongo  The entire former Bandundu and Kongo 
Central 

12% 

4 Ciluba Former Eastern and Western Kasai 
Provinces and Former Katanga 

10% 

See A. K. Malekani (2007) 

1.2. Identification of the dominant languages in a multilingual environment involving second and 
foreign languages in DRC 

If you make a study on Contrastive Analysis (CA), Error Analysis (EA), Interlanguage (IL), or 
lexicology in the Democratic Republic of Congo today, you will have to come to terms with the question of 
students’ mother tongue (MT), as some of them may speak more than three languages, and most of them 
spoke at least two languages before learning English.  

Admittedly, one can simply draw up a language pyramid, entering the two hundred or so 
vernacular language at the botton, the four national languages at the second level, French at the third level, 
and English at the top (into brackets, as this language is spoken by a very limited number of people). But 
in order to have a more precise idea on the learner’s language acting as the mother tongue, i.e. with the MT 
effect on English, we need to describe the learner’s multilingualism more scientifically to come up with a 
more objective configuration of his/ her linguistic repertoire.  

1.2.1. Description of the survey 

With regard to the setting, a study on the identification of the dominant languages in a multilingual 
environment was conducted at the University of Kinshasa, Faculty of Letters and Human Sciences. The 

                                                           
2 J. Rubin (1979) What the "Good Language Learner", in J.B. Pride (ed.), Sociolinguistic aspects of language learning 
and teaching. Oxford University Press. Pp. 17- 26 
3  J. C. Richards (1979) social factors, interlanguage and language learning. ", in J.B. Pride (ed.), Sociolinguistic 
aspects of language learning and teaching. Oxford University Press. Pp86-110 
4 A. K. Malekani, 2007 
5 A. K. Malekani (2007) A course in sociolinguistic for first licence students. University of Kinshasa : Dept. Of 
English, Faculty of Arts. Unpublished material 
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study targeted students of the Department of English and Business Computing. Thus, participants were 
students of the fifth year of the aforementioned Department whose domains of specialization were English 
and Computer Science. All of them belonged to the same year of study. They were mixed girls and boys. 
As it was too demanding to deal with the 350 students of the fifth year, I decided to hand out 250 copies of 
the questionnaire. Yet, 229 (91,6%) copies were returned to us and 21 (8,4%) were not returned by the 
participants. As the return rate was very good, I continued to investigate because I was convinced that 
results would be reliable and generalizable. As for the questions of the questionnaire, 9 were validated. 
The questions that were used to collect data on dominant language and the values obtained from the 
informants are as follows : (3) In what language did you learn to read and write? This variable included six 
(6) values which are as follows: Ciluba, Lingala, Otetela, Kikongo, Kiswahili and French, (4) What 
lang8uage do you use most when you are talking to your brothers and sisters (siblings)? This variable 
included six (6) values which are as follows: Ciluba, Lingala, Kikongo, French, Kiswahili and Otetela, (5) 
What language do you use most when talking to your friends? This variable included two (2) values which 
are as follows: Lingala and French, (6) What language do you use most when talk2ing to your neighbors? 
This variable included two (2) values which are as follows: Lingala and French, (7) What language do you 
use most when you are at the University? This variable included the following values: English, Lingala, 
French & English, English & French, Lingala & Frech and French, (8) What language do you use most 
when you are at home? This variable included the following values: English, French & Lingala, English & 
French, Lingala & French, French, Lingala, Lingala & French, (9) What language do you use most when 
you are at church? This variable included the following values: French, French & Lingala & Lingala. As far 
as the data collection is concerned, the study used a quantitative method, including a questionnaire with 
more quantitative questions (what ?) and a statistical evaluation of the responses. 

1.2.2. Results and sociolinguistic factors determinant of language dominance in DRC 

The data collected from the questionnaire supplied the following results : 

(i) The language in which the subjects learned how to read and to write 

Table 1: Language for learning to read and write 

Languages   Frequencies Percentages 

French   207 90,4 

Ciluba  5 2,2 

Kikongo  5 2,2 

Kiswahili   4 1,7 

Lingala   4 1,7 

Otetela   4 1,7 

Total  229 100 

As observed in table1, though several languages are used in DRC, it is worth indicating that the 
majority of the informants pointed out that they learned how to read and to write in French, followed by 
Kikongo and Ciluba and then Lingala and Otetela. This frequency certified that more than the majority of 
the informants learnt how to read and to read in French. Thus, French was the value which obtained the 
highest frequency of all the values. This reflects the current language education system where most school 
continue to use French as a medium of instruction from Grade I.  
(ii) The language mostly used by the informants when talking to their brothers and sisters in DRC 

Table 2. The language mostly used with brothers and sisters 

Language used with 
brothers and sisters  

Frequencies  Percentages  

Lingala  134  58,5  

French  48  21  

Kikongo   18  7,9  
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Kiswahili   13  5,7  

Ciluba  11  4,8  

Otetela  5  2,2  

Total  229  100  

The results revealed that the informants used different languages when talking to their brothers and 
sisters. Yet, Lingala, French, Kikongo, Kiswahili, Ciluba and Otetela were the languages used by the 
informants when talking to their brothers and sisters. So, this frequency substantiated that Lingala is one 
of the most spoken languages in Kinshasa. This reflects the status of Lingala as the regional language of 
Kinshasa. 
(iii) The language used by the informants when talking to their friends  in DRC context 

Table 3. the language used with friends 

Language used with friend  Frequencies Percentages 

Lingala  128 55,9 

French   101 44,1 

Total  229 100 

It is worth pointing out that two languages were predominantly used by the informants when they 
had to talk to their friends. The predominant languages were Lingala and French ; therefore, 128 or 55,9% 
used Lingala with their friends and 101 or 44,1% used French with their friends. The data set {101, 128} 
indicated that Lingala was the value which had the highest frequency. Thus, the mode was 128, and so, 
this has come to confirm that Lingala is the language used by people in Kinshasa when they are talking to 
their friends.  
(iv) The language used by the informants when talking to their neighbors  

Table 4. the language used with neighbers 

Language used with neighbours  Frequencies Percentages 

Lingala  178 77,7 

French   51 22,3 

Total  229 100 

The investigation revealed that the informants used two main languages when talking to their 
neighbours. With regard to the language used by the informants when talking their neighbours, Lingala 
was the value which obtained higher frequency than French. Thus, the mode of the data set {51, 178} was 
178. As simple interpretation of this is the regional status of Lingala. 
(v) The language mostly used by the informants at the university  

Table 5: the language mostly used at the University  

Language used at the University  Frequencies Percentages 

French   178 77,7 

English and French   26 11,4 

English  12 5,2 

Lingala, French and English  9 3,9 

Lingala and French   4 1,7 

Total  229 100 

The study indicated that though informants used different languages at the University, they used 
French more than other languages. As far as the language mostly used by the informants at the university 
is concerned, the data set {4, 9, 12, 26, 178} revealed that French was the value which obtained the highest 
frequency. Therefore, the mode obtained from French was 178; as a matter of fact, the majority of the 
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respondents said that French was the language they used when talking to their friends. This result reflects 
the status of French in the current education system, where French is dominant.  
(vi) The language used by the informants in their church  

Table 6: the language used in church 

Language used in the church  Frequencies Percentages 

French  158 69 

Lingala and French  36 15,7 

Lingala  35 15,3 

Total   229 100 

 Church being one of the settings where languages are used, the study revealed that 158 or 69% used 
French in their churches, 36 or 15,7% used Lingala and French and 35 or 15,3% used Lingala. The study 
revealed that French was the language used by the informants in church. Thus, the statement was 
confirmed by the fact that French is the value which obtained the highest frequency; as a result, the mode 
of the data set {25, 35, 158} indicated that the mode of the set of data was 158 (the highest frequency). The 
study indicated that French was the language used in churches in Kinshasa. 

II. PHONOLOGICAL PROCESSES THROUGH WHICH ENGLISH PRONUNCIATION ERRORS 
ARE OBSERVED ON BEHALF OF CONGOLESE EFL LEARNERS 

With regard to phonological rules, Botha asserts that the rules of the phonological component of a 
grammar constitute the formalized representations of the phonological processes of a language. These 
rules apply to phonological surface structures, deriving from them those aspects of phonetic 
representation of a language which are not determined by the interpretive convention6. The statement of 
Botha is backed up by Lyons who points out that the set of sounds which results from the analysis of a 
language at the phonological level may be described as the phonemes of the language7 (a speech sound is a 
unit of phonetic analysis)8. It is worth noting that each language has got exclusively its own meaningful 
units. This entails that, for example, English language does not necessarily need to have the phonemes as 
French or Lingala, i.e., some sounds which are meaningful in English can be noises in French or Lingala 
and vice versa. In this case, EFL learners must prossibly encounter problems in pronoucing English words 
which have sounds that are not in their mother tongues.  As a matter of fact, the breach of phonological 
rules occurs when EFL learners assimilate, substitute, epenthesize, delete and metathesize one or more 
segments in the string of phonemes within the structural system of phonemes.  

2.1. Results and phonological factors determinant of segmental and stressing errors 

During the pronunciation test, the researcher asked each informant to pronounce each word with 
stress demanding affix so as to check whether informants were aware of the stressing rule of words with 
stress demanding affixes. The stress of such words falls at the ultimate syllable. For example, questionnaire 
/kwes-ʧə-'neə/. In addition to checking the stress position, the researcher had to check whether the 
informants were good or bad at pronouncing English vowel and consonants phonemes which make up 
with stress demanding affixes. It was found that the informants made assimilation, substitution, 
epenthesis, deletion and metathesis errors in pronouncing words with stress demanding affixes.  

In this respect, the following analysis sorted out segmental errors by identifying the phonological 
rules involved in the processes. In the same analysis, the researcher detected stressing errors by showing 
the syllables on which the informants put the stress. The researcher put together the frequencies and the 
percentage of the informants who put the stress on the same syllable of a word regardless of different 
segmental errors they did.  

                                                           
6 R. P. Botha (1973) the phonological components of generative grammar, in Erick C. Fudge (ed.), Phonology. 
Penguin Books Ltd, Harmondsworth, Middlesex, England, pp. 213-231 
7 J. Lyons (1970) Introduction. In J. Lyons (ed.), New horizon in linguistics. Penguin Books Ltd, Harmondsworth, 
Middlesex, England 
8  J. Lyons, ibidem pp.21  
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(1) Frequency, percentage, phonological processes and stress errors involved in the pronunciation of 
ʺquestionnaire" 

Table 7: frequency obtained from questionnaire /kwes-ʧǝ-'neǝ/ 

Utterances Frequency Percentage Good/ bad 

/'kwe-ʃə-nər/ 12 40 Bad  

/kwe-'ʃə-neər/ 7 23,4 Bad 

/kwes-ʧə-'neə/ 11 36,6 Good  

The results have revealed that 12 or 40% made errors of deletion; they deleted the voiceless alveolar 
fricative /s/ at the antepen2ultimate syllable. They also made an error of assimilation; they assimilated the 
voiceless post-alveolar fricative /ʃ/ to the voiceless palate-alveolar affricate /ʧ/ at the penultimate 
syllable. They also assimilated the short mid-central /ǝ/ to the short mid-front /e/ at the ultimate syllable. 
They eventually assimilated the French /ʁ/ to the English voiced palatealveolar /r/ at the ultimate 
syllable and they put the stress on the antepenultimate syllable instead of putting it at the ultimate 
syllable, as it is /'kwe-ʃə-nər/. 7 or 23,3% deleted /s/ at the antepenultimate syllable, they assimilated /ʃ/ 
to /ʧ/ at the penultimate syllable and they substituted /e/ for the diphthong /eǝ/ at the ultimate syllable. 
They put stress at the penultimate syllable instead of putting at the ultimate syllable, as it is /kwe-'ʃe-

neǝr/.  

(2)  ʺemployee" /ɪm-plɔɪ-'i:/ 

Graphic 8: frequency obtained from employee /ɪm-plɔɪ-i:/ 

Utterances Frequency Percentage Good/ bad 

/'ɪm-plwæ-je/ 11 36,6 Bad  

/ ẽ-'mplɔɪ/ 10 30,4 Bad 

/ɪ-mplɔɪ-'i:/ 9 30 Good  

Narrative: the pronunciation of ʺemployee" revealed that there were two trends; that is to say, there was 
a group of informants which did not pronounce the word ʺemployee" correctly and there was another 
group which pronounced it correctly. With this end in view, 11 or 36,6% substituted the glide plus the 
short low-front vowel /æ/ for the diphthong /ɔɪ/ at the penultimate syllable. This was due to the fact 
that informants pronounced ʺemployee" the same way as it would be pronounced in French word 
ʺemployé". The same group of informants substituted the glide /j/ plus the short mid-front vowel /e/ 
at the ultimate syllable.  Eventually, they put stress at the antepenultimate syllable instead of putting it 
at the ultimate syllable. The second trends were based on 9 or 30% who deleted the long high-front 
vowel /i:/ at the ultimate syllable and they assimilated the French nasal sound /ẽ / to the short high 
front /ɪ/ plus the nasal /m/ (/ɪm/) at the antepenultimate syllable, and eventually they put the stress at 
the penultimate syllable instead of putting it on the ultimate syllable. The chart indicates that 21 or 70% 
of the informants did not pronounce the word employee correctly and 9 or 30% managed to pronounce 
the employee correctly.  

(3)  ʺmountaineer" 

Table 9: frequency obtained from /maʊ-te-'nɪə/ 

Utterances Frequency Percentage Good/ bad 

/'mõ-te-ner/ 12 40 Bad  

/ mõ-'te-nɪə / 10 33,3 Bad 

/maʊ-te-'nɪə/  8 26,7 Good  

It is important to bear in mind that the word "mountaineer" was pronounced with different errors 
at different syllables; thus, 12 or 40% substituted the French nasal close midback /õ/ for the English 
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diphthong /aʊ/ at the antepenultimate syllable. They also assimilated the short mid-front /e/ to the 
short high-front /ɪ/ at the penultimate syllable, and they substituted the short mid-front vowel /e/ plus 
voiced alveolar liquid /r/ for the English diphthong /ɪǝ/ at the ultimate syllable. The same informants 
put the stress at the antepenultimate syllable instead of putting it at the ultimate syllable. Moreover, 10 
or 33,3% substituted the French nasal close mid-back /õ/ for the English diphthong /aʊ/ at the 
antepenultimate syllable. They also assimilated the short mid-front /e/ to the short high-front /ɪ/ at the 
penultimate syllable and they put stress at the penultimate syllable instead of putting it 2at the ultimate 
syllable. Looking at the results which are in chart above, it is obvious that 22 or 73,3% informants did not 
pronounce the word mountaineer correctly (they made different types of errors) and 8 or 26,6% 
pronounced the word "mountaineer" correctly.   

(4) Congolese /kɒ-nɡə-'li:z/  

Table 10: frequency obtained from /kɒ-nɡə-'li:z/ 

Utterances Frequency Percentage Good/ bad 

/'kənɡɒli:z/ 9 30 Bad  

/kɒ'ngalez/ 7 23,3 Bad 

//kɒnɡə'li:z/ 14 46,7 Good  

The pronunciation of Congolese was complex on the ground that the majority did not pronounce 
it correctly and the minority pronounced it correctly; therefore, 9 or 30% assimilated the long mid-back 
vowel /ɔ:/ to the short mid-back vowel /ɒ/ at the antepenultimate syllable. The sounds /ɔ:/ and /ɒ/ 
are produced while the mouth of the speaker is half-open; thus, it is due to this feature that they can be 
assimilated to each other by the learners. In addition, the same informants assimilated the short mid-

back vowel /ɒ/ to the short mid-central /ǝ/ at the penultimate syllable. It is also important to bear in 
mind that /ɒ/ and /ǝ/ are pronounced while the mouth is half-open and they are both mid vowels. It is 
due to this common feature that they can be assimilated to each other. With regard to the stress, they put 
stress on the antepenultimate syllable instead of putting on the ultimate syllable. Another group of 7 or 
23,3% assimilated the short mid-front vowel /e/ to the long high-front /i:/ at the ultimate syllable. It 
should be remembered that /e/ and /i:/ are both, front vowels and it is due to this feature that they 
were assimilated to each other by the informants. In this respect, they put stress on the penultimate 
syllable instead of putting it on the ultimate one.  

(5) Shampoo /ʃæm-'pu:/ 

Table 11: frequency obtained from /ʃæm-'pu:/ 

Utterances Frequency Percentage Good/ bad 

/'ʃæm-pu:/ 19 63,6 Bad  

/ʃæm-'pu:/ 11 36,4 Good  

Narrative: The results obtained from the pronunciation of the word Shampoo /ʃæm-'pu:/ attested that 
19 or 63,3% made a stressing error at the penultimate syllable. It is important to point out that the 
informants did not make any segmental error on the word.   

(6) Technique /tek-'ni:k/ 

Table 12: frequency obtained from /tek-'ni:k/ 

Utterances Frequency Percentage Good/ bad 

/'tekɪni:k/ 15 50 Bad  

/tek-'ni:k/ 15 50 Good  

Narrative: looking at the results obtained from the pronunciation of the word "technique /tek-'ni:k/", 15 
or 50% epenthesized the short high-front vowel /ɪ/ between the voiceless velar plosive /k/ and the 
voiced alveolar nasal /n/. It is important to bear in mind that the English word technique /tek-'ni:k/ has 
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two syllables but due to the epenthesis introduced between /k/ and /n/, the word has now three 
syllables instead of two. As for the stress, they put the stress 2on the penultimate syllable instead of 
putting it on the ultimate syllable.  

(7) Convalesce /kɒn-və-'les/  

Table 13: frequency obtained from /kɒn-və-'les/ 

Utterances Frequency Percentage Good/ bad 

/'kɒn-vles/ 13 43,3 Bad  

/kɒn-'veɪ-les/ 10 33,4 Bad 

/kɒn-və-'les/  7 23,3 Good  

Being a word with stress demanding affix, it has its stress on the ultimate syllable. However, the 
majority of the informants who were asked to pronounce the word during the oral test did not succeed 
in pronouncing the word correctly due to the fact that the informants failed to pronounce vowel and 
consonant phonemes and others put the stress on wrong syllables ; therefore, 13 or 43,3% deleted the 
short mid-back vowel /ǝ/ at the penultimate syllable and they made the mistake of putting the stress on 
the antepenultimate syllable instead of putting it at the ultimate syllable. Moreover, 10 or 33,3% 
substituted the diphthong /eɪ/ for the short back vowel phoneme /ǝ/ on the penultimate syllable and 
they put the stress on the penultimate syllable 2instead of putting it on the ultimate syllable. In short, it 
can be concluded that 23 or 76,6% made segmental and suprasegmental errors while 7 or 23,3% 
succeeded in pronouncing segmental and suprasegmental elements correctly.  

III. SOME ENGLISH TEACHING-LEARNING STRATEGIES FOR IMPROVING ENGLISH 
PRONUNCIATION 

This paper proposes 4 relevant teaching-learning strategies which would help EFL learners improve 
their pronunciation. The proposed strategies are as follows :  

The first strategy is that of acquiring segment and stress through practice and imitation. The strategy 
of acquiring the components of second language by practice and imitation has been advocated by 
Jakobovits that in the view of the Behavioral School, practice and imitation were essential steps in the 
learning process9. It is only through practice that a novel form becomes stamped in. Just as children, 
second language learners regularize the forms used by their teachers. As a matter of fact, the strategy of 
practicing and imitating teachers would be useful if EFL teachers were as competent as native or near-

native speakers. The communicative competence of EFL teachers can influence either positively or 
negatively on EFL learners’ communicative competence.    

For example, teacher should let their EFL learners practice and repeat words with non-neutral, 
neutral, and stress demanding affixes. The repetitions and practice would allow them determine the stress 
position of English words belonging to the same family of affixes. It is for this reason, Carroll has isolated a 
number of factors which are predictive of success in a foreign language10.  

The purpose of repeating and practising would be to help the EFL learners to integrate and 
automate segmetal and suprasegmental features of the English language. The effectiveness of repetition 
and practice in the frame of integrating and automating phonological features has been advocated by 
Jakobovits that temporal integration of phonological skills, whether at the undersatnding or pronunciation 
side, is a problem independent of the knowledge of the phonological structure and transformations of a 
language11. Therefore, it would seem likely that sensory and motor integrations of this type can be 
automatized through practice and repetition. Jakobovits keeps on to indicate that many language teachers 
seems to be convinced that pattern drills serve automatize grammatical habits. This argument implies that 
repation and practice help learners harbour and use language components automatically. Jakovits 

                                                           
9 Jakobovits, ibidem, pp.255 
10 J. B. Carroll (1962) the prediction of success in intensive foreign language training. In Bobert Glazer (Ed.), 
Training research and education. Pittsburgh : University of Pittsburgh Press, 
11 L. Jakobovits. Idem pp. 272 
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highlights that pattern drills, at best, can only serve to automatize phonological production skills, and for 
this latter purpose, other methods may prove equally, if not more effective12. 

Another strategy that should be used during the foreign or second language acquisition is 
"expansion". This strategy has been stated by Jakobovits that observation of the second language learner’s 
speech during play interaction with his teacher and native or near-native speakers shows that up to half of 
their imitations of teacher "expansion" of learner’s speech are grammatically progressive13. An expansion is 
a teacher, native or near-native speaker’s correction. According to Jakobovits, the advantage expansions 
seem to hold over other samples of teacher speech may be attributable to the fact that expansions 
exemplify a locally appropriate expression of a linguistic universal at a time when the learner is most 
ready to notice such a distinction14. For example, if the learner pronounces the /zə/ or /də/, and the teacher 
expands this by saying Yes, the /ðə/, the learner is thereby given the opportunity of discovering the specific 
manner in which the article "the" is pronounced in English at a time when this distinction is maximally 
salient to him. 

In addition to expansion, there is the reinforcement of understanding, which is another strategy that 
EFL learners and their teachers should use in the process of acquiring a good command of a foreign or 
second language, i.e. FL teachers should empower their learners with understanding skills (listening). This 
is due to the fact that understanding is usually superior to speaking. Though understanding and speaking 
are types of performance, they occur in different periods during the language acquisition process. 
Regarding understanding and speaking, Jakobovits points out that "we are thus confronted with the fact 
that one type of performance, understanding, appears to develop before another type of performance, 
speaking"15. Moreover, McNeill examines the specific claim that every grammatical feature appears first in 
understanding and second in speaking and is led to the conclusion that the overall parameters of 
conversion from competence to performance are simpler, less complex, easier in the case of 
understanding16. 

The allocation of sufficient time to language teaching and learning is one of the outstanding 
strategies of acquiring an FL, thus, Carroll points out that in fact various claims for highly intensive 
language courses followed by individuals with high foreign language aptitude put the time requirement 
for the acquisition of a foreign language between 250 and 500 hours of study17. This would mean that EFL 
learners fail to pronounce English correctly because they do not allocate sufficient time to phonological 
dimensions.                                             
CONCLUSION    

The results obtained in this paper collides with thesis of Malekani that the four national languages 
were chosen because of the numerical majority of their speakers’ in comparison to other local languages18.  
Malekani has backed up his thesis by the following arguments : Kiswahili is used in The entire former 
Katanga province, Former Province Orientale, Maniema, South-Kivu and North-Kivu with 23% of the 
speakers. Lingala is used in Kinshasa, the entire former Equateur Province, Former Province Orientale 14% 
of the speakers ; Kikongo is used in the entire former Bandundu and Kongo Central 12% of the speakers ; 
and Ciluba is used Former Eastern and Western Kasai Provinces and Former Katanga 10% of the speakers. 
In the framework of language dominance, the study has revealed that Lin2gala and French are the 
dominant languages. This claim has been evidenced by the fact that Lingala and French obtained higher 
frequencies than all other languages involved in the study in terms of language use. 

With regard to segmental and stress errors, the study has revealed that EFL learners make overt 
systematic errors due to lack of exposure to English language. The majority are errors of intereference 
                                                           
12 L. Jakovits, ibidem, pp. 273 
13 Jakobovits, ibidem :267 

14 Jakobovits, idem, 267 

15 L. Jakobovits op. cit. pp.268 

16 D. McNeill (1966) Developmental psycholinguistics. In Frank Smith and G. A. Miller (ed.), the genesis of 
language : A psycholinguistics. American Psychologist, pp. 15-20 
17 J. B. Carroll (1966) Research in foreign language teaching : The last five years. In R. G. Mead, Jr., Editor, Language 
teaching : Broader contexts, Northeast Conference on the teaching of foreign languages ; Reports of the Working 
Committee. New York : MLA Materials Center,  
18 A. K. Malekani ibid. 
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since most of the phonological features which are in English are not in their mother tongues (dominant 
languages). For example, English has 12 vowel phonemes whereas Lingala has 5 and many others.   

In this respect, we have suggested 4 strategies which can help EFL learners improve their 
pronunciation. We have proposed the following strategies: +practice and imitation strategy; expans. 
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